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LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Gateway College and Career Academy

CDS Code: 3310333001287770000

School Year: 2022 — 23

LEA contact information: Samantha Di Salvio, 951-222-8916, samantha.hager@rcc.edu

School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2022 — 23 School Year

All federal funds, .
$235.411,11% Projected Revenue by Fund Source

-Other LCFF funds,

All local funds,

5147,397,7% Total LCFF Funds,

1331319, 61%

All other state funds,
$452,637,21% LCFF supplemental &
concentration grants,

$218,036, 10%

This chart shows the total general purpose revenue Gateway College and Career Academy expects to
receive in the coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Gateway College
and Career Academy is $2,166,764.00, of which $1,331,319.00 is Local Control Funding Formula
(LCFF), $452,637.00 is other state funds, $147,397.00 is local funds, and $235,411.00 is federal funds.
Of the $1,331,319.00 in LCFF Funds, $218,036.00 is generated based on the enrollment of high needs
students (foster youth, English learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP

$ 1,500,000
$ 1,450,000

Total Budgeted
$ 1,400,000 General Fund
$ 1,350,000 Expenditures,
$ 1,300,000 $1,445,677
$ 1,250,000 Total-Budgeted
$ 1,200,000 Expenditures in

the LCAP

$1,150,000 $1,238,584
$ 1,100,000

This chart provides a quick summary of how much Gateway College and Career Academy plans to spend
for 2022 — 23. It shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Gateway College and Career Academy plans to
spend $1,445,677.00 for the 2022 — 23 school year. Of that amount, $1,238,584.00 is tied to
actions/services in the LCAP and $207,093.00 is not included in the LCAP. The budgeted expenditures
that are not included in the LCAP will be used for the following:

Certificated Staff: Executive Director,Non Instructional Classified staff including: Business Operations
Manager, Business and Accounting Clerk, Clerk. All staff benefits ( taxes and health and welfare) not
included in LCAP. General Operations including insurance, dues and memberships, leases of equipment,

Increased or Improved Services for High Needs Students in the LCAP for the 2022 — 23
School Year

In 2022 — 23, Gateway College and Career Academy is projecting it will receive $218,036.00 based on
the enroliment of foster youth, English learner, and low-income students. Gateway College and Career
Academy must describe how it intends to increase or improve services for high needs students in the
LCAP. Gateway College and Career Academy plans to spend $298,866.00 towards meeting this
requirement, as described in the LCAP.

o
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2021 — 22

Prior Year Expenditures: Increased or Improved Services for High Needs
Students
O Total Budgeted Expenditures for
High Needs Students in the LCAP $215,027
OActual Expenditures for High 208.727
Needs Students in LCAP —
SO $ 50,000 $ 100,000 $ 150,000 $ 200,000 $ 250,000

This chart compares what Gateway College and Career Academy budgeted last year in the LCAP for
actions and services that contribute to increasing or improving services for high needs students with what
Gateway College and Career Academy estimates it has spent on actions and services that contribute to

increasing or improving services for high needs students in the current year.

The text description of the above chart is as follows: In 2021 — 22, Gateway College and Career Academy
's LCAP budgeted $215,027.00 for planned actions to increase or improve services for high needs
students. Gateway College and Career Academy actually spent $208,727.00 for actions to increase or
improve services for high needs students in 2021 — 22. The difference between the budgeted and actual
expenditures of $6,300.00 had the following impact on Gateway College and Career Academy 's ability to
increase or improve services for high needs students:

[Respond to the prompt here; if there is no prompt, a response is not required.]
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LCFF Budget Overview for Parents: Narrative Responses

LCFF Budget Overview for Parents Narrative Responses Sheet

Required Prompt(s)

Response(s)

Briefly describe any of the General
Fund Budget Expenditures for the
school year not included in the Local
Control and Accountability Plan
(LCAP).

A prompt may display based on
information provided in the Data Input
tab.

The total actual expenditures for
actions and services to increase or
improve services for high needs
students in 2021 — 22 is less than the
total budgeted expenditures for those
planned actions and services. Briefly
describe how this difference impacted
the actions and services and the
overall increased or improved services
for high needs students in 2021 — 22.

Certificated Staff: Executive Director,Non Instructional Classified
staff including: Business Operations Manager, Business and
Accounting Clerk, Clerk. All staff benefits ( taxes and health and
welfare) not included in LCAP. General Operations including
insurance, dues and memberships, leases of equipment, and
employment costs.

[Respond to the prompt here; if there is no prompt, a response is
not required.]

[Respond to the prompt here; if there is no prompt, a response is
not required.]

Not for Inclusion in the Template
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Supplement to the Annual Update to the 2021-22 Local Control and
Accountability Plan

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

, , , Miguel.contreras@rcc.edu
Gateway College and Career Academy Miguel Contreras, Executive Director 951-222-8089

California’s 2021-22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided
local educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in
recovering from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-
year report to the local governing board or body and educational partners related to engagement on, and implementation of, these Acts.

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the
Budget Act of 2021 that were not included in the 2020-21 Local Control and Accountability Plan (LCAP).

School funds not included in the 2021-22 LCAP include ESSER IIl and Educator Effectiveness funding (EEF). Meaningful
consultation with our community members was carried out through the 2021-22 LCAP development process. The input received
during this process helped inform the planned actions and services being provided with ESSER Il and EEF funds. School staff
ensured that funds from these sources aligned with the input received during the LCAP development process. Access a copy of the
plan at www.riversidegcca.org. Additionally, the ESSER IIl and EEF expenditure plans were reviewed and adopted during open
meetings of the GCCA Board of Directors, with time dedicated to public comments.

The leadership team conducted eight in-depth review sessions focused on 2021-22 LCAP actions and services to review progress
toward our stated goals and to make recommendations for new actions and services based on their observations and experiences
during the school year. In May 2021, a school wide input session was held to include all teachers, counselors, academic support,
special education, and administrative support staff. Parents/guardians are regularly contacted by our counseling team to update
them on their student’s progress and receive feedback on the effectiveness of the interventions being conducted. Whenever needed,
families that speak other languages than English received communications in their native language.

A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the
number of staff who provide direct services to students on school campuses with an enrolliment of students who are low-income,
English learners, and/or foster youth that is greater than 55 percent.

GCCA did not receive the concentration grant add-on.

2021-22 LCAP Supplement Template Page 1 of 2
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A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.

Meaningful consultation with our community members was carried out through the 2021-22 LCAP development process. The input
received during this process helped inform the planned actions and services being provided with one-time federal funds intended to
support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils. School staff ensured that funds from
these sources aligned with the input received during the LCAP development process. Access a copy of the plan at
www.riversidegcca.org.

The leadership team conducted eight in-depth review sessions focused on 2021-22 LCAP actions and services to review progress
toward our stated goals and to make recommendations for new actions and services based on their observations and experiences
during the school year. In May 2021, a school wide input session was held to include all teachers, counselors, academic support,
special education, and administrative support staff. Parents/guardians are regularly contacted by our counseling team to update
them on their student’s progress and receive feedback on the effectiveness of the interventions being conducted. Whenever needed,
families that speak other languages than English received communications in their native language.

A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.

The school has implemented actions to coordinate facility repairs and improvements to reduce risk of corona virus transmission and
exposure to environmental health hazards, support student health needs, and maintain operations and continuity of services during
possible periods of exclusive remote learning.

GCCA increased school access by expanding program participation options and flexible scheduling. Given the age range and
personal circumstances of GCCA students, the school recognizes the need to offer a variety of program options and schedules that
allow students to balance their multiple responsibilities while also engaging in school activities. This need was accentuated during
the pandemic when many students were required to join the workforce to provide additional income and contribute to family
responsibilities, such as caring for younger siblings. GCCA diversified program options to include in-person daily classes and
support, hybrid classes, classes designed for in-person and virtual students simultaneously, independent study, and credit recovery.
Additionally, the school has also expanded/improved instructional support services for all modes of participation.

GCCA incorporated stakeholder input for improving and expanding technology resources. New laptops better equipped to meet the
demands of distance learning, earbuds with microphones, mouses and internet hotspots were purchased and distributed to provide
equal access to learning for all GCCA students.

GCCA students expressed and demonstrated the need for increased mental health services. The school is providing services

through its existing partnership with RCC Student Health and Psychological Services, but has also expanded services through a new

partnership with local mental health service provider Life Source. The school’s expanded participation options have been extremely

successful, particularly during COVID surges. Since courses and scheduling were implemented with both in-person and virtual

participation in mind, the school has largely avoided the complications brought on by significant numbers of staff and students self-

isolating due to illness or exposure. A continued challenge has been the ability to meaningfully engage all students participating in
2021-22 LCAP Supplement Template Page 2 of 2
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our virtual learning options. Though students and parents have opted for our virtual/remote learning programs, it has still proved
challenging to engage students as fully as we would like. This will be an area of continued development this year.

A description of how the LEA is using its fiscal resources received for the 2021-22 school year in a manner that is consistent with the
applicable plans and is aligned with the LEA’s 2021-22 LCAP and Annual Update.

GCCA has aligned the additional fiscal resources received for the 2021-22 school year to implement the requirements of the Safe
Return to In-person Instruction and Continuity of Services Plan and the ESSER Ill Expenditure Plan with our LCAP goals, actions,
and services. The school’s continuous cycle of monitoring and improvement, ensure funds are aligned and used in a coherent
manner to support student achievement goals. The GCCA LCAP development and approval process ensures that significant
transparency exists in the development of achievement plans and in how funds will be utilized. The GCCA Board of Directors
reviews and approves the LCAP prior to submission to the Riverside County Office of Education. During the LCAP development
process, meaningful stakeholder input is gathered through a series of meetings and surveys. All stakeholders have multiple
opportunities to provide input directly to the Board of Directors during public comment portions of regularly scheduled monthly
meetings. During the LCAP development process, stakeholders have access to current achievement data to assess if school
actions, services, and interventions are being effective in closing the achievement gap for student subgroups. At a minimum,
teachers and staff meet monthly to review the progress of the students in their classes and caseloads. Through the collaboration in
these working groups, students are provided with individualized interventions and have their progress tracked.

This process ensures that all funds are used in an effective manner and activities are not duplicative yet support common outcomes.
As stakeholders meet to determine the schoolwide goals, actions, and services, they are informed by student achievement data to
determine which actions should continue to be provided, changed, or replaced. The school and its stakeholders are committed to
utilizing all revenues to provide the highest quality educational experience for students. 2021-22 additional funds will supplement
LCFF funds to ensure all successful strategies can be implemented and sustained.

2021-22 LCAP Supplement Template Page 3 of 2
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Instructions for the Supplement to the Annual Update for the 2021-22 Local Control
and Accountability Plan Year

For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021-22 Local
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of
Education’s (CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at Icff@cde.ca.gov.

Introduction

California’s 2021-22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided
local educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in
recovering from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill
130 requires LEAs to present an update on the Annual Update to the 2021-22 LCAP and Budget Overview for Parents on or before
February 28, 2022, at a regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include
all of the following:

e The Supplement to the Annual Update for the 2021-22 LCAP (2021-22 Supplement);
e All available mid-year outcome data related to metrics identified in the 2021-22 LCAP; and
e Mid-year expenditure and implementation data on all actions identified in the 2021-22 LCAP.

When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as
best suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA’s
educational partners.

The 2021-22 Supplement is considered part of the 2022-23 LCAP for the purposes of adoption, review, and approval, and must be
included with the LCAP as follows:

The 2022-23 Budget Overview for Parents
The 2021-22 Supplement

The 2022-23 LCAP

The Action Tables for the 2022-23 LCAP
The Instructions for the LCAP Template

As such, the 2021-22 Supplement will be submitted for review and approval as part of the LEA’s 2022—-23 LCAP.

2021-22 LCAP Supplement Instructions Page 1 of 3
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Instructions

Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide
succinct responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the
broader public and must, to the greatest extent practicable, use language that is understandable and accessible to parents.

In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that
chooses to reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s)
are located (such as a link to a web page), and where in the plan the information being referenced may be found.

Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided
through the Budget Act of 2021 that were not included in the 2020—-21 Local Control and Accountability Plan (LCAP).”

In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the
Budget Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners
on the use of funds. If an LEA included the applicable funds in its adopted 2021-22 LCAP, provide this explanation.

Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number
of staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English
learners, and/or foster youth that is greater than 55 percent.”

If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation.

Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education
Code Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who
provide direct services to students on school campuses with greater than 55 percent unduplicated pupil enrollment, as compared to
schools with an enroliment of unduplicated students that is equal to or less than 55 percent.

In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to
students at a school with an enroliment of unduplicated students that is greater than 55 percent, describe how the LEA is using the
funds to retain staff providing direct services to students at a school with an enroliment of unduplicated students that is greater than 55
percent.

Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that
are intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.”
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If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance
learning on students, provide this explanation.

Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to
support recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding
Summary Sheet web page (https://www.cde.ca.gov/fg/cr/relieffunds.asp) for a listing of COVID-19 relief funding and the Federal
Stimulus Funding web page (https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to
describe engagement that has taken place related to state funds.

Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and
Secondary School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.”

If an LEA does not receive ESSER Il funding, provide this explanation.

Describe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary
and Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges.

Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021-22 school year in a manner that is
consistent with the applicable plans and is aligned with the LEA’s 2021-22 LCAP and Annual Update.”

Summarize how the LEA is using its fiscal resources received for the 2021-22 school year to implement the requirements of applicable
plans in a manner that is aligned with the LEA’s 2021-22 LCAP. For purposes of responding to this prompt, “applicable plans” include
the Safe Return to In-Person Instruction and Continuity of Services Plan and the ESSER Il Expenditure Plan.

California Department of Education
November 2021
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Gateway College and Career Academy Miguel Contreras, Executive Director miguel.contreras@rcc.edu, 951-222-8089

Plan Summary [2022-23 LCAP Year]

General Information
A description of the LEA, its schools, and its students.

Gateway College and Career Academy (GCCA) is an alternative high school that is located on the campus of Riverside City College (RCC).
GCCA was authorized by the Riverside County Office of Education (RCOE) in 2013 and was renewed in 2018. The primary focus and design
of GCCA is to engage struggling high school students who are not on track to graduate by refocusing them on their education and preparing
them for college and a career as a pathway to post-secondary success. GCCA students arrive at our school from many districts throughout
Riverside County. Most are not on track to graduate, or they may have stopped attending school. On average, new GCCA students are 17
years old and have completed 90 high school credits at the time they enroll.

Students attend a blend of high school and college level courses at RCC while completing their high school diplomas. Our staff and faculty
support students by providing innovative and engaging instruction and holistic support. GCCA is proud to be an alternative for students and
families who need a challenging and highly supportive alternative school environment.

GCCA is a Dashboard Alternative School Status (DASS) school under California Department of Education criteria and GCCA’s charter is
approved through June 30, 2025.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

In reflecting on the student outcomes for the 2021-22 school year, GCCA is encouraged by the results of actions and services being
implemented to meet its three major goals. Progress on performance metrics on the California School Dashboard continue to be difficult to
measure, yet we have seen continued improvement in the areas of graduation rate, college and career readiness, student engagement, and
campus climate based on available data. The school’s commitment to increasing and improving instruction, academic support, school access
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and engagement, and social emotional support have contributed to the continued improvement. An analysis of the GCCA data collected for
the academic year revealed exciting increases in student achievement. Our DASS graduation rate rose by fifteen percentage points to 69%.
Additionally, the class of 2022 will have earned an average of 16 college credits while enrolled at the school, showing the continuing strength
of the GCCA dual enroliment program. State college and career readiness data show that 60% of the 2021 seniors completed one semester
of college course work, and 42% completed two semesters or more. These are exciting outcomes, indicating that our dual enrollment model
is delivering the intended outcomes for our students.

The 2021-22 school year again presented challenges related to the COVID-19 pandemic. Continued impact due to infections and exposures,
as well as stringent health and safety requirements implemented by the community college we operate on, created challenges to regular in-
person attendance. GCCA'’s decision to continue expanding pathways to access our educational programs proved to be successful, as many
students and families thrived under the added flexibility. Our 2021-22 Youth Truth Student Survey results showed that we maintained strong
levels of campus culture, engagement, academic rigor, and had minimal behavioral disruptions. Teachers have continued to participate in
professional development around engagement strategies for virtual learning and continued to improve in designing and implementing
engaging hybrid classes.

For 2022-23, we look forward to the return of reliable Graduation Rate, College and Career Readiness, and English Learner Growth metrics
being published on the California School Dashboard and will continue to fine tune the collection and analysis capabilities for the “A-Game”
alternative metrics adopted for the 2021-22 school year. We remain confident these new metrics will improve our ability to measure the most
impactful areas of student success for our school.

Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

For the 2021-2022 school year, GCCA began collecting and analyzing new achievement data points developed during the “A-Game” project
with RCOE and The National Charter Schools Institute. During this pilot year, we learned we need to further develop our capacity to collect,
analyze, report, and utilize NWEA MAP assessment results. GCCA will seek to work with data collection and reporting vendors to better
understand and utilize our academic growth data. Additionally, collecting and analyzing data for our positive transition and adjusted dropout
rates proved challenging given the timing of LCAP development and the availability of year-end data. These data points will need to be
reported in the same timeframe as graduation rate.

Through the analysis of our Youth Truth student survey, we found that first semester students are lagging behind other student groups in the
areas of engagement, school culture, relationships, and college and career readiness. GCCA will need to focus more efforts on ensuring our
newest and most vulnerable students are better integrated to reduce the likelihood they will leave the school after just a short time. To
support these efforts, GCCA will be beginning the process of implementing the four pillars of the community school framework with resources
from a new state grant. The school will add a Community School Coordinator to connect students and their families to services in the
community and on our own campus.
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GCCA will continue to improve services for EL students including ongoing training in scaffolding strategies, developing integrated and
designated ELD units of study within the curriculum, translation of instructional materials and recordings posted in Canvas, designated ELD
options for students who do not opt to take RCC’s ESL courses, and access to bilingual instructional assistants before, during, and after
class. School staff will need to develop and implement integrated interventions and instructional materials to better serve the full range of
needs in our EL students.

As an alternative high school, getting students to graduation day in an efficient, yet enriching, manner is of utmost importance. Though our
initial DASS graduation rates were artificially low due to data reporting issues, important areas of need for the school continue to be
increasing the number of students who graduate and who are prepared for college and careers. Additionally, successful transition to post-
secondary education is an area in which we will continue to focus resources. The goal for GCCA is not only to have our students graduate,
but to ensure they are successful in earning college credentials. We are supporting these goals by improving instruction, academic support,
student engagement, access to varied and flexible program options, providing holistic support services, and continuing to create partnerships
at Riverside City College to ensure our students are transitioning to post-education successfully.

LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

e Expansion of school access options to include seat-based, virtual, independent study, hybrid simultaneous instruction, credit recovery, and
dual enroliment.

e Continue to use digital platforms to engage student learning including Ed Puzzle and Padlet.

eExpand professional development opportunities through the county and community for teachers, counselors and the instructional support
team so they may continue learning how to best serve students remotely and in-person

e Maintain a year-round dual enrollment program, including a summer school program with dual enroliment access.
e Continue a process for assessing and implementing effective instructional practices through teacher training and coaching.

e Maintain strong college and career readiness activities through Guidance courses, college/CTE site visits, and implementation of K-12
Strong Workforce Program CTE certificate pathways.

e Continue implementation of Positive Behavior Interventions and Supports (PBIS).
e Increase/improve instructional support.
e Increase/improve EL support services.



e Continue attendance/engagement interventions by implementing school wide “PBIS framework.”

e Expand engagement interventions through the implementation of the Community School Four Pillars Framework.
e Expansion of CTE partnership with RCC through the implementation of the K-12 Strong Workforce Program grant.
e Focus interventions to better engage newly enrolled students.

e Maintain early academic interventions by closely monitoring student performance and providing timely support with closer collaboration
between teachers, counselors and academic support teams.

e Increased mental health support services in partnership with RCC Student Health/Psychological Services and community-based partners

e Increased nutritional support by offering two meals per day to every GCCA student and maintaining access to a snack pantry and family
meal bags.

e Continue to provide students with the devices and supplies they need to be successful (Chromebooks, hot spot, headphones).
e Improve support to seniors in their transition from high school to college.
e Continue providing students with opportunities to engage in online and in-person activities coordinated by GCCA'’s Youth Council.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.
Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.
Single school LEA: Gateway College and Career Academy

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

As a single site LEA, GCCA will continue to support the development of CSI plans by integrating the process with the existing cycle of inquiry
and continuous improvement utilized for the LCAP. This process ensures that strategies and resources are in alignment and that a
comprehensive needs assessment is conducted annually. The planning process will be coordinated by the school’s leadership team and will
be supported by faculty and staff. The leadership team will meet weekly to evaluate the implementation of strategies, actions, and services,
and will monitor progress with available formative data to ensure all elements of the comprehensive needs assessment are being addressed.
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The GCCA planning support process, improvement model, and evidence-based strategies to develop the CSI plan are centered around the
LCAP. As a Dashboard Alternative School Status (DASS) school, nearly all our students (90%) enter the school significantly off track from
graduating with their graduate cohort. This commonality among our students lends itself to schoolwide interventions and programs aimed at
accelerating and improving the possibility for graduation.

CSI planning is embedded in the school’s existing LCAP development process. All the LCAP goals address the school’'s CSI improvement
area of graduation rate. The planning process includes regular meetings among teams that include monitoring of key metrics, the
development of timely and effective interventions, and the input of stakeholder groups. The key data points being monitored by the school
include DASS graduation rate, DASS college/career readiness indicator, college units earned, and student perceptions around academic
rigor, college and career readiness, school climate, and student engagement. Actions and services aimed at addressing CS| improvement
areas are developed during this continuous planning and monitoring process.

Stakeholder groups that are included in our CSI planning process include: students, parents/guardians, school staff and faculty, and
members of the governing board. Staff, faculty, and board members are engaged through our regular team meetings and board meetings,
while students and staff participate in annual surveys. Draft plans are created, and input is sought out leading up to adoption of the plan by
the board of directors during its regular meetings.

Input from GCCA stakeholders remained mostly consistent with previous years. Surveys, information sessions and input sessions indicate
continued approval of and satisfaction with the following services and actions provided by GCCA:

» Access to community college courses

* Expanded support for new students

* Feeling a part of supportive community with constant communication from staff and teachers
+ Friendly staff, teachers and counselors

» Expanded extracurricular programs/activities

» Expanded school program participation options (virtual, hybrid, credit recovery)
* Intervention programs

« Effective summer school program

* Attendance motivation

* Access to technology resources

 Safe school climate/environment

* Resources for advanced students

» Effective student leadership opportunities



* Home to school communication

Stakeholder involvement continues to confirm our direction and priorities in the coming year. Our two highest priorities will be to effectively
support new students and to further develop college and career readiness and access. With continued positive results over the past year,
GCCA will continue to provide supplemental academic support, English Learner support, and nutrition/school lunch. Stakeholders concluded
that support for the following was necessary, and our plan includes these additions:

« Strengthening the alignment between our high school curriculum and the college Guided Pathways and Career Technical Education
programs

* Developing more robust work readiness and work experience resources

 Continuing to develop our EL support program in alignment with the state English Learner Road Map.

* Expanding opportunities for virtual live instruction, independent credit recovery, and hybrid courses/class schedules.
Resource Inequities:

The LEA analyzed student performance data in the areas of course success rates, academic skills assessments, graduation rate, and
student engagement to determine how to address potential resource inequities. The data analysis was conducted as part of the annual LCAP
development process. As a result of the data analysis, it was determined that actions and services for high needs students, including English
Learners, needed to be provided utilizing CSI and Supplemental/Concentration funds. The supported actions and services to target services
for these student groups include teacher coaching, supplemental academic support and instruction, nutrition, credit recovery, college dual
enrollment, expanded school participation options, extended school year, and continuing the implementation of Positive Behavior
Interventions and Supports. GCCA will continue to monitor all potential data points to assess the effectiveness of the actions and services
and make necessary adjustments as quickly as possible.

Specific planned evidence-based interventions and resources include:

» Digital subscriptions to academic assessments and content to support arithmetic, pre-algebra, and algebra 1 courses. Supports the
implementation of expanded supplemental support and skills development activity to promote college ready academic skills.

* Professional development for counseling staff. Supports the implementation of strong strategies and best practices for implementing equity
focused student support.

* College textbooks and materials for dual enrollment courses at Riverside City College. Dual enroliment courses support student
engagement and motivation towards graduating and starting a post-secondary pathway.

* Access to digital credit recovery program utilized to enable students to complete necessary graduation required courses when classroom-
based options are not available or appropriate. Supports the implementation of a flexible, rigorous, and timely credit recovery intervention for
high needs students.



* Instructional coach to work with our teachers throughout the year. Coach provides in-person and remote support for teachers in assessing
their instructional practices and implementing improvements.

» Extended school year. Teachers and Academic Support staff for our 6-week summer school session. Supports the implementation of a
regular summer school session aimed at accelerating progress or credit recovery toward diploma requirements.

 Operations on the Riverside City College campus. Services include facilities access and maintenance, lunch program operation, IT support,
and access to student life and support programs. Operating on a college campus promotes high expectations for students, prepares students
to continue in post-secondary education after graduation, and increases student engagement.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

GCCA will monitor its CSI plan in conjunction with the implementation of its LCAP by doing the following:
-Conducting stakeholder meetings to review LCAP/CSI Plan progress.

-Making LCAP/CSI Plan progress a recurring agenda item for the weekly leadership team meeting.
-Reviewing LCAP/CSI Plan goals and actions/services at the fall all-staff meeting.

-Collecting and analyzing performance data at the end of each academic term (fall, winter, spring).

-Providing professional development at the beginning of the school year to review anticipated outcomes and actions contained in the
LCAP/CSI Plan.

-Supervise and evaluate implementation as part of teacher/counselor/aide/coordinator evaluations.

-Disaggregate and analyze formal and informal assessment data to identify areas needing improvement systemically, as well as for individual
students and staff.

-Engaging staff during cohort meetings (teachers and counselors) in discussions about current student support and school improvement
methods and ways we can improve.

Engaging Educational Partners
A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.

Ongoing

The leadership team conducted ongoing meetings to review the implementation and progress of 2021-22 LCAP actions and services.
Recommendations for changes, or new actions and services, based on observations and experiences of key educational partners were
made throughout the school year. On May 20, a school wide input session was held to include all teachers, counselors, academic support,
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and administrative support staff. Parents/guardians are regularly contacted by our counseling team to update them on their student’s
progress and receive feedback on the effectiveness of the interventions being conducted.

February 2022

The Executive Director provided a report to the GCCA Board of Directors that included a brief description of the progress made to date on
the 2020-21 Learning Continuity and Attendance Plan (LCP), which was developed in alignment with the school’s LCAP.

April 2022

GCCA administered the 2021-22 Youth Truth Survey to the entire student body, parents/guardians, and staff to capture data that will be used
to guide improvements related to student engagement and campus climate for the 2022-23 school year.

May 2022

School staff administered the GCCA Community Survey to students, parents, teachers, counselors, and other school staff to collect feedback
on the school’s resources, educational program, and student support services.

A public hearing to review 2022-23 LCAP development was held during a GCCA board meeting, allowing additional members of the public,
who did not comment previously, to provide testimony for the development of the LCAP update.

June 2022
At the June GCCA Board of Directors meeting, Directors took action to approve the submission of the 2022-23 LCAP.

A summary of the feedback provided by specific educational partners.

Surveys, information/input sessions indicate continued approval of and satisfaction with the following services and
actions provided by GCCA:

. Access to community college courses (Parents, Students, GCCA staff)

. Access to varied and flexible program access options (Parents, Students, GCCA staff)

. Guidance courses in the areas of Introduction to College, College Success Strategies, and Career Exploration and Life Planning
(Parents, students, GCCA staff)

. Intervention programs/Board access to academic support (Students and GCCA Staff)

. Effective classroom instruction that promotes college rigor within a supportive learning environment (Students)
. Effective summer school program (Students and Parents)

. Attendance motivation and engagement resources (Students)



A description of the aspects of the LCAP that were influenced by specific input from educational partners.

-Maintaining varied program participation options and flexible scheduling. Given the age range and personal/family circumstances of GCCA
students, the school recognizes the need to offer a variety of program options and schedules that allow students to balance their multiple
responsibilities while also engaging in school activities. This need has remained constant during the pandemic and has not subsided during
the limited recovery during the 2021-22 school year. Many students continue to need to join the workforce to provide additional income and
contribute to family responsibilities, such as caring for younger siblings. GCCA will continue to offer various program options to include in-
person daily classes and support, hybrid classes, classes designed for in-person and virtual students simultaneously, independent study, and
credit recovery.

-GCCA incorporated stakeholder input to continue improving and expanding technology resources. New laptops better equipped to meet the
demands of distance learning, earbuds with microphones, mouses and internet hotspots will continue to be purchased and distributed to
provide equal access to learning for all GCCA students.

- GCCA students have continued to express and demonstrate the need for mental health services. The school will continue to provide
services through RCC Student Health and Psychological Services and partnerships with local mental health service providers, including
access to art therapy and other wellness activities and events.

- Students in their first semester with GCCA, reported lower levels of engagement and feelings of connection to the school, peers, and staff.
Actions and services for 2022-23 will address the need to improve actions for integrating these students much more quickly and significantly.



Goals and Actions
Goal

Goal # Description

1 GCCA students will demonstrate the acquisition of academic skills and knowledge aligned with the state standards.

An explanation of why the LEA has developed this goal.

GCCA students need an effective, comprehensive academic education program that accommodates individual challenges within the
traditional high school setting in order to obtain their high school diplomas.

Measuring and Reporting Results

Metric Baseline Year 1 Outcome
Dashboard Academic | N/A: Not enough N/A: Data not
Progress Indicator: eligible test takers published
ELA/Math
Alternative Metric: 45% 64.29%

ELPAC Participation
Alternative Metric: (ELPI): 80% of ELs N/A: Data not
ELPAC Growth are making progress | published

toward English
Language Proficiency

Alternative Metric: N/A: Assessment 37% (pilot year)
MAP Assessment being adopted in
Reading Student 2021-22

Growth Percentile

Year 2 Outcome

N/A

N/A

N/A

N/A

Year 3 Outcome

N/A

N/A

N/A

N/A

Desired Outcome for
2023-24

TBD

95%

90%

60% in 40t
Conditional Growth
Percentile or higher

10



Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324

Alternative Metric: N/A: Assessment 51% (pilot year) N/A N/A 60% in 40t
MAP Assessment being adopted in Conditional Growth
Math Student Growth | 2021-22 Percentile or higher
Percentile

Actions

Action#  Title Description Total Funds Contributing

Provide standards-based education programs through the $169,373 N

implementation of evidence-based instructional strategies that engage
all students in learning within all school settings. Augment curriculum
with material that is culturally relevant and responsive to our population,

1 Standards Based Instruction.  |utilize recurring school-wide and classroom formative and summative
assessments to inform best practices, and develop students’ skills for
the 21st century college and career workforce, such as: effective use of
technology, time management, communication, critical thinking,
research, and collaboration:

11



Broad Access to Academic
Supports and Interventions

Provide academic supports for all students: $160,352

e GCCA instructional assistants tutor students individually or in small Referenced
groups to reinforce classroom learning, assist students with interpreting Goal 1,
and completing classroom assignments/homework, provide additional  Action 11
instructional materials and support to ensure student success in courses

and mastery of subject matter, monitor and report on student

achievement in tutoring groups.

e Supplemental support is scheduled before, during, and after class and
all day on Friday for ELA, Math, Social Studies, and Science courses.
Additionally, afternoon homework labs are built into the master schedule
and facilitated by several academic support assistants, so students can
drop by without an appointment when support is needed.

e Academic support department provides assistance to GCCA students
taking any college courses and apex courses needed to complete high
school diploma requirements. This outreach may include regular check-
ins via email or Remind, progress monitoring, 1:1 tutoring, and/or study
groups.

e Bilingual instructional assistants are available to support Spanish-
speaking students before, during and after all high school courses (to
preview, interpret and review content). Bilingual instructional assistants
are also available to support Spanish-speaking students in college
courses needed to complete their high school diploma requirements.

e Dual enroliment with RCC gives GCCA students access to additional
1:1 tutoring and study groups through the community college’s Academic
Support Department.

e GCCA counselors connect students with the full range of support
opportunities offered for college courses, which include the Center for
Communication Excellence, CIS Computer Lab, Math Learning Center,
Supplemental Instruction and 1:1 Tutorial Services.

e The Instructional Support Coordinator (ISC) connects SPED and 504
Plan students with the Disability Resource Center (DRC) for academic
accommodations and support services for their college courses,

including access to adaptive technology to assist students in achieving

23
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Action #

4

Title

Access and Individualized
Pathways

Specialized Services

Description Total Funds Contributing

maximum independence while pursuing their educational goals.
Supports available through the DRC include priority registration for
college courses, 1:1 or small group tutoring, scribe/notetaking
assistance, and a range of adaptive technology software, including
Dragon Naturally Speaking talk-to-text software, Jaws screen reader,
and Zoom Text screen magnification. Kurzweil 3000 and Read and Write
Gold provide a comprehensive suite of supports for struggling students
in reading, writing, study skills and test taking.

e Counselors monitor academic progress of homeless and foster youth.

Provide the following multiple points of entry and opportunities to recover Referenced

high school credit, earn dual college credit, and promote goal setting, in Goal 1,
organization, and self-advocacy: Action 1 and
. Goal 2,

e College and Career guidance courses Action 1

e Dual-enrollment program $100.675

e Summer school program

e Course extensions

e Credit recovery

e Independent Study

e In-person/virtual simultaneous courses

e Asynchronous course access

Conduct all SPED related identification and IEP and 504 plan Referenced

development as described in charter. Contract with a third-party provider /in Goal 1,

to supplement internal staffing to address all SPED needs. Action 2
$10,000
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Action #

6

7

Title

Student Data Collection and
Analysis

Faculty and Staff Training

Instructional Materials

Student Laptops and Internet
Access

Description Total Funds Contributing

Utilize a Student Information System to analyze data and tailor student $65,831
interventions.

Improve institutional effectiveness processes. Conduct data mining
analysis to better understand the impact of school programs and identify
potential performance gaps.

Conduct professional development to improve instruction: $53,818
e Effective Classroom Management

e Data Driven Instruction

e Culturally Responsive Curriculum

e Effective Strategies for Teaching English Language Learners

e E| D Standards/Lesson Design for Integrated ELD (SIOP Model)

e CA English Learner Roadmap/Teacher Toolkit

e SPED Instructional Strategies

e Academic Support Strategies and Paraprofessional Training

e Positive Behavior Interventions and Supports (PBIS) Tier 1 and 2

e Addressing the needs of Foster Youth, EL, and Low Income students
e Alternative Education Best Practices

e Social Emotional Supports through Art Therapy and Lifesource

e Professional Learning Communities

e Monthly Teacher Meetings (Mini-PD opportunities)

e Accelerated Learning Strategies

Evaluate need and purchase texts, materials aligned to the standards $36,660
and that are culturally responsive to student’s needs.

Provide a 1:1 ratio of Chromebooks and internet hotspots for all $6,555
students.

N
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Action #

9

10

Title

Parent/Guardian Engagement

Parent Guardian Access

Description

Communicate with parents regarding available community resources
serving the school, including tutoring, primary health, arts, recreation,
and other resources identified. Connect students and families to support
programs during and beyond the school day for students, families that
meet critical needs and support student achievement.

Disseminate information to prospective families regarding school
program and enroliment processes; oversee processes for student
enrollment which include conducting school information sessions and
distributing marketing and enroliment materials.

Provide interpreters for all parent/guardian activities and ensure that the
school community is aware languages other than English will be
accommodated.

Communicate schoolwide announcements/policies to parents in English
and Spanish. Request input from parents through surveys.

Maintain school information system parent portal and ability to translate
website to all available languages through web program technology.

Total Funds Contributing

$142,444

Reference
Goal 1,
Action 5

$400

N
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11

English Language Learner
Support

Maintain and further develop EL support program: $114,913
e Conduct annual notification to parents
e |dentify EL students upon enrollment

e Offer a range of program options that are responsive to the different
language and academic needs of various EL profiles and which support
English Language Acquisition.

e Continue to coordinate supplementary academic support needed for
students to participate successfully in English Learner Mainstream
Programs through bilingual instructional assistants.

e Provide designated ELD through the newly designed ESL courses at
RCC, which are offered at five ELP levels, and focus on building
communicative competence in listening, speaking, reading and writing.
Students earn college credit for ESL courses.

e Continue to offer and expand on professional learning opportunities
provided to instructors on ELD standards, alignment of ELD and CCSS
standards, the CA English Learner Roadmap, research based integrated
ELD approaches for content area classes, and scaffolded support
strategies.

e Review and expand on rigorous, engaging, standards-based
curriculum options for content area classes that contain integrated and
designated ELD components within each unit of study.

e Collaborate with instructors to develop integrated and designated ELD
activities and lesson plans that are connected to units of study for ELA,
Math, and Social Studies courses.

e Convene EL Taskforce, including instructional assistants, instructional
support coordinator, and a designated English instructor, among others,
to monitor effectiveness of EL supports and implement strategies to
overcome any challenges the school may encounter in meeting the
needs of all ELs.

e Coordinate ELPAC administration annually. ELPAC Coordinator to
train an additional staff member as a Summative ELPAC Test Examiner

27
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Action#  Title Description Total Funds Contributing

to ensure all ELs are assessed during the full testing window in the
2022-23 school year.

e Conduct reclassification procedures in alignment with current
reclassification guidelines.

e Monitor student progress during and after reclassification.

Conduct monthly team meetings which include counselor(s), teacher, Reference N
and instructional support coordinator to develop action plans for Goal 1,
12 Multi-disciplinary Teams struggling students in need of additional interventions, accommodations Actions 1
and supports. Monitor and adjust as needed. and 2, Goal
2, Action 1

Goal Analysis for [2021-2022]

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

There were no substantive differences between planned and actual implementation of the actions for Goal #1.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

No material differences between budgeted and estimated actual expenditures.
An explanation of how effective the specific actions were in making progress toward the goal.

Through the focused monitoring and support provided by these actions, GCCA students avoided getting behind in their courses and
accelerating skills attainment when possible. Regular interdisciplinary meetings and communication allowed staff to intervene early to
address student needs. This included in-class supplemental instruction, small group and one-on-one tutoring, counselor interventions to
address barriers to success, and access to RCC support services. These strategies were especially impactful to ensure seniors stayed on
track to graduation, and EL, foster, and low-income students received targeted support. These actions allowed for a significant improvement
in the school’s Dashboard graduation rate.
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GCCA'’s initial expansion of program options and individualized schedules allowed students to better engage with school and stay on track to
graduation. Students were offered in-person classes, synchronous and asynchronous participation options, independent study, and credit
recovery. These expanded options allowed for better participation and success in classes.

Improvement and expansion of access to technology resources continues to be critical in ensuring every GCCA student has adequate
access to all school services. The need for technology resources better suited for delivering on-line services continues to be an important
action for keeping students engaged and progressing toward graduation.

The effectiveness of these actions, in combination with the actions in our other goals, is evident in the substantial 15% increase in our
Dashboard graduation rate.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

2021-22 Actions 2 and 4 were combined to reduce redundancy in the plan. Moving forward aspects of both actions are now contained in
Action 2. Updates to outcome goals for MAP assessments were done after reviewing our first year of data.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal

Goal # Description
2 GCCA students will be prepared for college and career.
An explanation of why the LEA has developed this goal.

Many GCCA students are not accustomed to academic success and may be from families without college backgrounds/experience;
therefore, numerous students have not considered college as an option after high school. GCCA provides entry points to students to see
college as obtainable and relevant.
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Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome | DoSired Outcome for

2023-24
Dashboard Indicator: | 53.8% 68.9% N/A N/A 80%
1 Year Graduation
Rate
Dashboard Indicator: | 9.7% N/A: Data not N/A N/A 50%
published

College and Career
Readiness Indicator

Alternative Metric: 11.2 16.08 N/A N/A 12

Dual Enroliment
Credits Earned

Alternative Metric: N/A: Metric being Pending 2021-22 N/A N/A 90%

Positive Transition adopted in 2021-22 end-of-year reporting

Rate

Alternative Metric: N/A: Metric being 65.54% N/A N/A 75%

Course Success Rate adopted in 2021-22

Receive a grade of C
or better in all
courses taken.
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Actions

Action #

2

3

Title

College and Career
Preparedness

Dual Enrollment Program

College and Career Transitions

Description Total Funds Contributing

Conduct “Introduction to College” and “College Success Strategies” $137,112
courses in which students learn about the systems and resources of

higher education, matriculate to the college, develop a preliminary

educational plan, gain skills in taking effective notes, study skills for

tests, and explore strategies to balance school, work, and family life.

Provide access to significant dual enroliment opportunities through a $97,266
partnership with Riverside City College. Students complete select high

school diploma requirements and electives by taking college level

courses. All college fees for unduplicated students to be paid by GCCA.

Strengthen the alignment between high school curriculum and the
college Guided Pathways and Career Technical Education programs at
RCC.

Provide college transition workshops to all 12th grade students and their $66,873
parents/guardians when appropriate in partnership with RCC

representatives from financial aid, the Welcome Center, and

academic/career technical education departments. In addition, student

services programs such as EOPS, TRIO, Promise Program, RCCD

scholarship, Puente, Honors Program and Disability Resource Center

are invited to speak to students about the benefits of joining their

programs. All seniors develop an educational plan with an RCC

counselor to help them stay on track with completing a certificate

program, associate’s degree or transfer requirements.

Promote and support students for pathways in the K-12 Strong
Workforce Program for simultaneous completion of a CTE certificate and
high school diploma.
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Action#  Title Description Total Funds Contributing

Provide career exploration courses and work readiness skills Referenced N
development activities: in Goal 2,
Action 3

e “Career Exploration and Life Planning” course
e Industry and job market research
e Educational and technical training programs research $5,000

e Skills, interest, and personality inventories with Eureka platform

Career Exploration and e Interview techniques
Workforce Readiness e Resume and cover letter

e Conduct college and career exploration tours
e Career Center services (RCC)

e CTE Job Placement Coordinator (RCC)

e Student employment and internships (RCC)

e Formalize partnership with EDD or RCC CTE programs to access
work readiness and work experience resources.

Goal Analysis for [2021-2022]

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

There were no substantive differences between planned and actual implementation of the actions for Goal #2.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

No material differences between budgeted and estimated actual expenditures.
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An explanation of how effective the specific actions were in making progress toward the goal.

The four actions under Goal 2 work in conjunction to engage, motivate, prepare, and transition students for post-secondary goals. The
required Guidance courses give students an early opportunity to practice successful student skills and to think about the college/career
choices in which they are interested. Through the process of creating thoughtful and informed college and career plans, students become
more motivated to achieve them. The dual enroliment program further prepares and motivates students by allowing them the opportunity to
begin their college and career plans early. Students have access to the broad range of courses offered by RCC and can earn significant
credit toward their college goals. For the 2021-22 year, students graduated with an average of 16 college units, with several students
completing both their diploma and a RCC Associate’s degree at the same time! Earning dual credit for all college courses accelerates
progress toward attainment of both the high school diploma and post-secondary degree/credential. The actions in Goal 2 are effective in
preparing and motivating students to succeed in high school and plan for success in the future.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

No changes to planned goals, metrics, outcomes, or actions.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal

Goal # Description
3 GCCA students will be engaged at school.
An explanation of why the LEA has developed this goal.
A major component of helping students get back on track with their education is fostering and engaging school experience. Before students

can achieve academically they must feel safe, healthy, motivated, and respected. Through devoting significant resources toward
engagement, we expect to see high levels of student achievement.
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Measuring and Reporting Results

Metric

Dashboard Indicator:

Suspension Rate
Alternative Metric:
Attendance Rate

Alternative Metric:

Adjusted Dropout
Rate

Alternative Metric:
Youth Truth Survey
Engagement
Alternative Metric:
Youth Truth Survey
Academic Rigor
Alternative Metric:
Youth Truth Survey
School Culture

Baseline

0%

86%

N/A: Metric being
adopted in 2021-22

78% Positive
Response

79% Positive
Response

78% Positive
Response

Year 1 Outcome

0%

99%

Pending 2021-22
end-of-year reporting

77% Positive
Response

87% Positive
Response

83% Positive
Response

Year 2 Outcome

N/A

N/A

N/A

N/A

N/A

N/A

Year 3 Outcome

N/A

N/A

N/A

N/A

N/A

N/A

Desired Outcome for

2023-24

0%

90%

TBD

85% Positive
Response

85% Positive
Response

85% Positive
Response
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Actions

Action #

1

Title

Attendance and Engagement

Description Total Funds Contributing
Strategies to improve attendance/engagement: $30,410 N

e Improve teacher planning and involvement in promoting regular daily = Referenced

attendance in Goal 2,

e Incentivize good attendance habits though PBIS Strategies ,?(gizns

e Communicate with families effectively through home notifications using
integrated school information system software

e Provide timely counselor solution focused interventions including
parent involvement when legally allowed (students under 18)

e Track attendance/absence data and interventions including the use of
weekly attendance reports.

e Make appropriate referrals for support when indicated by attendance
data.
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Action #

2

Title

Social and Emotional Support

Description

Strategies to support students’ social and emotional needs to enhance
full academic engagement:

e Personal counseling sessions through Life Source. Students will be
able to see a therapist as needed on campus.

e \Wrap around services including needed academic support, mental
health services, health care, housing, peer support networks

e Provide programming to empower youth to be educated, promote
cultural arts, resilience, and restorative justice to break the cycle of
victimization and trauma

e RCC Student Health and Psychological Support Department
e RCC Wellness Workshops
e Homeless and Foster Youth support and resources

e Additional PD opportunities to continue engaging in ways to improve in

this area.

eOnce a month Art Therapy sessions to boost creativity, supportive
environment and safe zones

e Continue partnership with Lifesource to provide individual and family
counseling free of charge to students

Total Funds Contributing

$4,500

Referenced
in Goal 1,
Action 6,
and Goal 2,
Action 1

$3,500

N
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Action #

3

Title

Campus Culture

Description Total Funds Contributing

School Culture Development in addition to programs identified above:  $6,900

e Assist students in developing a sense of purpose for continuing their
education and pursuing college and career success

e Place new students in cohorts with the same math and English
teacher, along with the same counselor to create small learning
communities.

e Hold student activities and offer resources specific to Gateway
students on a regular basis (Student Council events).

e Regularly survey the school community, including students, staff, and
faculty on their perceptions of campus climate and positive relationships.

Conduct:

e \Welcome week (Fall and Spring semesters)

e End of term awards

e End of Semester and “Finish Strong” activities

e Student Council Events and Activities that promote in-person and
online engagement including opportunities at RCC and the community

e Expand more opportunities to participate in community contests
supporting student work

e Gateway Grad Banquet and Graduation Ceremony

e Tours of various RCC programs including academic engagement
centers

e Associated Students of Riverside City College events

N
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Action#  Title Description Total Funds Contributing

Nutritional Support: $26,000 Y
Provide two meals per day to all students at no cost.

4 Nutrition Program Provide a Snack Pantry for all students for daily access to small meals
and drinks.

Provide Family meal bags for students during holiday school closures.

Provide welcoming, well-maintained, and safe facilities to conduct Provided in- N
programs and promote student engagement and motivation to come to  kind by
school: RCC

Facilities Maintenance and e Police/security

Safety e Emergency planning

e Custodial services
e Facilities/grounds maintenance

Adoption and implementation of Positive Behavioral Interventions and Referenced N
Supports (PBIS) for maximizing the selection and use of evidence-based in Goal 3,
prevention and intervention practices that support the academic, social, Action 1,

emotional, and behavioral competence of all students. Goal 1,
) Action 6,
2021/2022: Goal 2.

6 Positive Behavioral The team has completed the Tiered Fidelity Inventory to assess where  Actions 1

Interventions and Supports we are with Tier 1 implementation. The team has adopted a school-wide gnd 3
acknowledgement system with monthly opportunities for students to be
recognized for their academic and social emotional growth. The school
has also incorporated behavior matrix in the classrooms. Tier 1 will
continue to be a priority for this coming school year, as well as continue
integrating Tier 2 supports.

Goal Analysis for [2021-2022]

An analysis of how this goal was carried out in the previous year.
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A description of any substantive differences in planned actions and actual implementation of these actions.

There were no substantive differences between planned and actual implementation of the actions for Goal #3.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

There were no material differences between budgeted and estimated actual expenditures.
An explanation of how effective the specific actions were in making progress toward the goal.

The actions for attaining Goal 3 continue to be effective. GCCA has an attendance rate that is significantly higher than the national average
for alternative high schools and has received very positive feedback on its annual student survey. In the areas of engagement, academic
rigor, and school culture, GCCA students responded positively at a higher rate than most California high school students. Active monitoring
and intervention by counselors makes it clear that GCCA expects students to be actively engaged at school, and holds students accountable
while offering support. A continued focus on fostering positive relationships and scheduling regular events to celebrate success has allowed
GCCA to make great progress toward Goal 3.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Action 4 was updated to include new state requirements for universal meals access.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students for [2022-2023]

Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)
$218,036 $32,705

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase or Total Percentage to Increase or
Improve Services for the Coming LCFF Carryover — Percentage LCFF Carryover — Dollar Improve Services for the Coming
School Year School Year

20.09% 0% $0 20.09%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.

Services for Foster Youth, English learners, and low-income students are being increased or improved by at least 20.09% by offering the
following actions/services:

« 1.25 FTE Instructional Assistants- $43,867

This action considered the needs of unduplicated students using our annual schoolwide student survey and the counselor facilitated
intake/needs assessment completed with every GCCA student. Broad access to academic support is a major component of the school’s
actions to support student success. By providing access to academic support during class, after school, and online, GCCA can increase the
likelihood that students will improve their academic skills, successfully complete required courses, and make timely progress toward
graduation.

* Increased nutrition support program- Snack Pantry and School Lunch Program-$26,000
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This action considered the needs of unduplicated students using our annual schoolwide student survey and the counselor facilitated
intake/needs assessment completed with every GCCA student. Given the number of students at GCCA who qualify for free/reduced priced
lunches, it was clear that nutritional support was a necessary action for achieving the student outcomes of the school. Providing free food to
students can increase students’ ability to focus on their studies and create a more engaging campus climate. Unduplicated students are
especially vulnerable to food insecurity, making this action especially important to supporting their achievement.

« 0.375 FTE teacher will be provided to provide English Learner support- $ 20,715
* 0.40 FTE Instructional Support Coordinator (ISC) - $41,331

* Increased instructional materials and technology for ELD support (iLit ELL, other Materials for EL program build out) - $ 4000

While a broad range of academic support is available to all students at GCCA, English Learners require targeted support in order to acquire
English Language Proficiency, while also mastering the content and skills taught in subject area classes aligned with the Common Core
State Standards. The following actions and services reflect GCCA’s ongoing effort to increase and improve, both qualitatively and
quantitatively, the services provided for these unduplicated pupils:

- Identify EL upon enrollment and offer a range of program options that are responsive to the different language and academic needs of
various EL profiles and which support English Language Acquisition

-Continue to coordinate supplementary academic support needed for students to participate successfully in English Learner Mainstream
Programs through bilingual instructional assistants

-Provide designated ELD through the newly-designed ESL courses at RCC, which are offered at five ELP levels, focus on building
communicative competence in listening, speaking, reading and writing, and allow students to earn college credit.

-Continue to offer and expand on professional learning opportunities provided to instructors on ELD standards, alignment of ELD and CCSS
standards, the CA English Learner Roadmap/Teacher Toolkit, research-based integrated ELD approaches for content area classes,
scaffolded support strategies, lesson design for integrated ELD (SIOP Model).

-Review and expand on rigorous, engaging, standards-based curriculum options for content area classes that contain integrated and
designated ELD components within each unit of study.

-Collaborate with instructors to develop integrated and designated ELD activities and lesson plans that are connected to units of study for
ELA, Math, Social Studies courses.

- Convene EL Taskforce to monitor effectiveness of EL supports and implement strategies to overcome any challenges the school may
encounter in meeting the needs of all ELs.

-Coordinate ELPAC administration annually. ELPAC Coordinator to train an additional staff member as a Summative ELPAC Test Examiner
to ensure all ELs are assessed during the full testing window in the 2022-23 school year.
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- Conduct reclassification procedures in alignment with current reclassification guidelines, monitor student progress during and after
reclassification.

« 2.0 FTE Counselors for intensive academic support and engagement services- $137,112

This action considered the needs of unduplicated students through the use of our annual schoolwide student survey and the counselor
facilitated intake/needs assessment completed with every GCCA student. This action is effective in meeting students’ needs because it
provides a dedicated counselor who is focused on ensuring these students are staying on track to graduation. The counselor monitors
frequently and intervenes as early as possible.

« Dual enrollment program student services fees- $4,000

This action considered the needs of unduplicated students using our annual schoolwide student survey and the counselor facilitated
intake/needs assessment completed with every GCCA student. Fees charged by RCC for access to important student services will be paid
by GCCA to ensure there is no barrier to access for foster, homeless, EL, and low-income students. The GCCA dual enrollment program is
an effective action for engaging students, accelerating learning, and expediting progress toward graduation via dual credit.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

Services for foster youth, English learners, and low-income students are being increased or improved by at least 20% by offering the
following actions/services/personnel:

* 0.40 FTE Instructional Support Coordinator (ISC) - $41,331
* 1.25 FTE Instructional Assistants- $43,867

Staff-to-student ratios

by type of school and Schools with a student concentration of greater than 55

Schools with a student concentration of 55 percent or less

concentration of percent
unduplicated students

Staff-to-student ratio of

classified staff providing

direct services to [Provide ratio here] 3:52

students
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Staff-to-student ratios
by type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or less

Schools with a student concentration of greater than 55
percent

Staff-to-student ratio of
certificated staff providing
direct services to
students

[Provide ratio here]

5:52




Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at Icff@cde.ca.gov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

e Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited
resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.

¢ Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

e Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2021-22, 2022-23, and 2023-24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
educational partners and the public.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the LEA
using its budgetary resources to respond to TK—-12 student and community needs, and address any performance gaps, including by
meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK-12 students.
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions

General Information — Briefly describe the LEA, its schools, and its students in grades TK—12, as applicable to the LEA. For example,
information about an LEA in terms of geography, enroliment, or employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP.

Reflections: Successes — Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved
performance for these students.

Reflections: Identified Need — Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include a goal
to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include this goal
and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data including
data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.

LCAP Highlights — |dentify and briefly summarize the key features of this year’'s LCAP.
Comprehensive Support and Improvement — An LEA with a school or schools identified for comprehensive support and improvement (CSl)

under the Every Student Succeeds Act must respond to the following prompts:
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e Schools Identified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.

e Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified
priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in developing
the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g.,
schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-
level goals and actions.

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.
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Requirements and Instructions

Below is an excerpt from the 2018-19 Guide for Annual Audits of K—12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.

c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the
LCAP.”

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

Prompt 2: “A summary of the feedback provided by specific educational partners.”

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, trends,
or inputs that emerged from an analysis of the feedback received from educational partners.
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Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.
For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are not
necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the desired outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Determination of effectiveness of the specific actions to achieve the goal

Determination of material differences in expenditures

Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.
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Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.

Focus Goal(s)

Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus
goal.

Broad Goal

Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.
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Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal

Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has

determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.

Required Goals

In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with
the development of the 2022-23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP.

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aallc/.

e Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s)
criteria must include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s
eligibility for Differentiated Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the
needs of, and improving outcomes for, this student group or groups. An LEA required to address multiple student groups is not required
to have a goal to address each student group; however, each student group must be specifically addressed in the goal. This requirement
may not be met by combining this required goal with another goal.

e Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student
group or groups that led to the LEA’s eligibility for Differentiated Assistance.

e Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
student group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal
differ from previous efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and
expenditures included in this goal will help achieve the outcomes identified in the goal description.

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply to
a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest performance
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levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the performance of the “All
Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs required to include a
goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aallc/.

e Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a
goal in its LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must
include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students
enrolled at the low-performing school or schools. An LEA required to address multiple schools is not required to have a goal to address
each school; however, each school must be specifically addressed in the goal. This requirement may not be met by combining this goal
with another goal.

e Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students
enrolled at the low-performing school(s) and the students enrolled at the LEA as a whole.

e Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
schools(s) that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ
from previous efforts to improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in
this goal will help achieve the outcomes for students enrolled at the low-performing school or schools identified in the goal description.

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.

Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g., high school graduation rate).

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020-21 outcomes on some
metrics may not be computable at the time the 2021-24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.

The baseline data shall remain unchanged throughout the three-year LCAP.
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Complete the table as follows:

Metric: Indicate how progress is being measured using a metric.

Baseline: Enter the baseline when completing the LCAP for 2021-22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.

Year 1 Outcome: When completing the LCAP for 2022-23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

Year 2 Outcome: When completing the LCAP for 2023-24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

Year 3 Outcome: When completing the LCAP for 2024—-25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024-25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.

Desired Outcome for 2023-24: \When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023-24 LCAP year.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Desired Outcome
for Year 3
(2023-24)

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome

Enter information

Enter information
in this box when
completing the
LCAP for 2021-
22.

Enter information
in this box when
completing the
LCAP for 2021-
22.

Local Control and Accountability Plan Instructions

Enter information
in this box when
completing the
LCAP for 2022—-
23. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2023-
24. L eave blank
until then.

Enter information
in this box when
completing the
LCAP for 2024-
25. Leave blank
until then.

in this box when
completing the
LCAP for 2021-
22 or when
adding a new
metric.
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The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or schoolwide
basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the requirements in
California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.

Goal Analysis:
Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

e Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs

Local Control and Accountability Plan Instructions 54 Page 11 of 23



may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK-12 as compared to all
students in grades TK—12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions

Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner
students.

Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, as
described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage
is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).
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LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in the
LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs of
foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the
goals for these students.

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021-24 LCAP from the 2017-2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:

e |t considers the needs, conditions, or circumstances of its unduplicated pupils;

e The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and

e The action is intended to help achieve an expected measurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:
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After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s])

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students.
(Measurable Outcomes [Effective In])

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:

Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how these
actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described
above.

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also

describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:

School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
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For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enroliment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they are
provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that only
serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to result in
the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides to all
students for the relevant LCAP year.

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating the Percentage of Improved Services.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA,; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of
staff who provide direct services to students at schools with an enroliment of unduplicated students that is greater than 55 percent.

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enroliment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected
schools and the criteria used to determine which schools require additional staffing support.

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing
direct services to students at a school with an enroliment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

e Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span
(Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of
full time equivalent (FTE) staff and the number of enrolled students as counted on the first Wednesday in October of each year.

e Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by
grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on
the number of FTE staff and the number of enrolled students as counted on the first Wednesday in October of each year.

Action Tables

Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and the
LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

Table 2: Contributing Actions Table (for the coming LCAP Year)

Table 3: Annual Update Table (for the current LCAP Year)

Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2022—-23 LCAP, 2022-23 will be the coming LCAP Year and 2021-22 will be the current LCAP Year.

Data Entry Table

The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year:

LCAP Year: Identify the applicable LCAP Year.

1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and the
Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment
calculations.

2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.

3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.
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e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

e Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the
services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.

e Action #: Enter the action’s number as indicated in the LCAP Goal.

e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services.

If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.
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e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.
e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost $165,000.
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Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants
and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This
percentage is the Planned Percentage of Improved Service for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

e Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the
current school year.

o Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).
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o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current school
year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program
and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column

e 5. Total Planned Percentage of Improved Services

o This percentage is the total of the Planned Percentage of Improved Services column

e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)
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o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the
number and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds)

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds)

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4)

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column

8. Total Estimated Actual Percentage of Improved Services (%)
o This amount is the total of the Estimated Actual Percentage of Improved Services column

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)
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o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8)

LCFF Carryover Table
10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to

@)
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
January 2022
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2022-2023 Total Planned Expenditures Table

LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel

Totals 600,254 $ 336,310 $ 97,931 204,089 1,238,584 $ 1,028,749 $ 209,835

mm Action Title Student Group(s) | LCFF Funds Other State Funds Local Funds Federal Funds Total Funds

1 Standards Based Instruction $ 117,032 $ 52,343 $ $ $ 169,375
1 2 Broad Access to Academic Supports and 5, $ 21,569 § 3550 $ 70553 § 64,680 $ 160,352
Interventions

1 3 Access and Individualized Pathways All $ 5,000 $ 28,270 $ - $ 67,405 $ 100,675
1 4 Specialized Services Special Education $ -9 - $ 10,000 $ - $ 10,000
1 5 Student Data Collection and Analysis All $ 65,831 $ - $ - $ -3 65,831
1 6 Faculty and Staff Training All $ 5,000 $ 27,460 $ - $ 21,358 $ 53,818
1 7 Instructional Materials All $ -5 - $ 660 $ 36,000 $ 36,660
1 8 Student Laptops and Internet Access All $ 1,500 $ 5,055 $ - $ -3 6,555
1 9 Parent/Guardian Engagement All $ 49,570 $ 92,874 $ - $ - $ 142,444
1 10 Parent Guardian Access Unduplicated $ 400 $ - $ - $ -3 400
1 11 English Language Learner Support Unduplicated $ 99,285 $ 4,982 $ - $ 10,646 $ 114,913
1 12 Multi-diciplinary Teams All $ - $ - $ - $ - $ -
2 1 College and Career Preparedness All $ 137,112 $ - $ - $ - $ 137,112
2 2 Dual Enrollment Program All $ 4,000 $ 93,266 $ - $ - $ 97,266
2 3 College and Career Transistions All $ 50,155 $ - $ 16,718 $ - $ 66,873
5 4 giii?;iiplorauon and vvorkrorce Al $ 5000 $ . s .3 . 5,000
3 1 Attendance and Engagement All $ 1,900 $ 28,510 $ - $ - $ 30,410
3 2 Social and Emotional Support All $ 4,000 $ - $ - $ 4,000 $ 8,000
3 3 Campus Culture All $ 6,900 $ -5 - $ - % 6,900
3 4 Nutrition Program All $ 26,000 $ - $ -3 -3 26,000
3 5 Facilities Maintenance and Safety All $ - $ - $ - $ - $ -
3 6 :Ic:rs\:ilggbenaV|ora| Interventions and Al $ .3 . .3 . )
$ -3 - $ -3 -3 =

$ -3 - 8 -3 -3 =

$ -3 - 8 -3 -3 =

$ -3 - 8 -3 -9 =

$ -3 - $ -3 -3 =



2022-2023 Contributing Actions Table

Total Percentage to
Increase or Improve |4. Total Planned Contributing
Services for the Expenditures
Coming School Year (LCFF Funds)
(3 + Carryover %)

Planned Percentage to
Increase or Improve
Services for the Totals by Type Total LCFF Funds
Coming School Year
(4 divided by 1, plus 5)

5. Total Planned
Percentage of Improved
Services
(%)

3. Projected Percentage to Increase or LCFF Carryover —
2. Projected LCFF Supplemental and/or Concentration Improve Services for the Coming Percentage

1. Projected LCFF Base Grant Grants School Year (Percentage from Prior

(2 divided by 1) Year)

$ 1,085,027 $ 218,036 20.09% 0.00% 20.09% $ 298,866 0.00% 27.54% $ 298,866
$ -

Limited Total: $ 99,685

Schoolwide Total: §$ 199,181

Planned
Percentage of
Improved Services

Contributing to
Action # Action Title Increased or Improved Scope
Services?

Planned Expenditures
Location for Contributing
Actions (LCFF Funds)

Unduplicated Student

Group(s)

(%)

1 1 Standards Based Instruction No Schoolwide All $ = 0.00%
1 2 Broad Access to Academic Supports and In Yes Schoolwide All All $ 21,569 0.00%
1 3 Access and Individualized Pathways No Schoolwide All $ - 0.00%
1 4 Specialized Services No Limited All $ = 0.00%
1 5] Student Data Collection and Analysis No Schoolwide All $ = 0.00%
1 6 Faculty and Staff Training Yes Schoolwide Al All $ 5,000 0.00%
1 7 Instructional Materials No Schoolwide Al $ © 0.00%
1 8 Student Laptops and Internet Access Yes Schoolwide Al All $ 1,500 0.00%
1 9 Parent/Guardian Engagement No Schoolwide All $ - 0.00%
1 10 Parent Guardian Access Yes Limited English Learners Al $ 400 0.00%
1 11 English Language Learner Support Yes Limited English Learners All $ 99,285 0.00%
1 12 Multi-diciplinary Teams No Schoolwide All $ - 0.00%
2 1 College and Career Preparedness Yes Schoolwide All All $ 137,112 0.00%
2 2 Dual Enrollment Program Yes Schoolwide Al Al $ 4,000 0.00%
2 3 College and Career Transistions No Schoolwide All $ - 0.00%
2 4 Career Exploration and Workforce Readine No Limited All $ - 0.00%
3 1 Attendance and Engagement No Schoolwide All $ - 0.00%
3 2 Social and Emotional Support Yes Schoolwide Foster Youth and Low-Income All $ 4,000 0.00%
3 3 Campus Culture No Schoolwide All $ - 0.00%
& 4 Nutrition Program Yes Schoolwide Low-Income Al $ 26,000 0.00%
3 5} Facilities Maintenance and Safety No Schoolwide All $ - 0.00%
3 6 Positive Behavioral Interventions and Suppc No Schoolwide All $ - 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%
$ = 0.00%



2022-2023 Annual Update Table

Last Year's Total
Planned Total Estimated Actual Expenditures

Expenditures (Total Funds)
(Total Funds)

Totals: $ 1,238,584.00 $ -

Last Year's Contributed to Increased SRS LARTILCC SULIELEL AT
Last Year's Action # Prior Action/Service Title Expenditures Expenditures
(Total Funds) (Input Total Funds)

Goal # or Improved Services?

1 1 Standards Based Instruction No $ 169,375 | $ -
1 5 Broad Ac?cess to Academic Supports and Yes $ 160,352 | $ i
Interventions

1 3 Access and Individualized Pathways No $ 100,675 | $ -
1 4 Specialized Services No $ 10,000 | $ -
1 5 Student Data Collection and Analysis No $ 65,831 | $ -
1 6 Faculty and Staff Training Yes $ 53,818 | $ -
1 7 Instructional Materials No $ 36,660 | $ -
1 8 Student Laptops and Internet Access Yes $ 6,555 | $ -
1 9 Parent/Guardian Engagement No $ 142,444 | $ -
1 10 Parent Guardian Access Yes $ 400 | $ -
1 11 English Language Learner Support Yes $ 114,913 | $ -
1 12 Multi-diciplinary Teams No $ - |8 -
2 1 College and Career Preparedness Yes $ 137,112 | $ -
2 2 Dual Enroliment Program Yes $ 97,266 | $ -
2 3 College and Career Transistions No $ 66,873 | $ -
2 4 Career Exploration and Workforce Readiness No $ 5,000 | $ -
3 1 Attendance and Engagement No $ 30,410 | $ -
3 2 Social and Emotional Support Yes $ 8,000 | $ -
3 3 Campus Culture No $ 6,900 | $ -
3 4 Nutrition Program Yes $ 26,000 | $ -
3 5 Facilities Maintenance and Safety No $ - |$ -
3 6 Positive Behavioral Interventions and Supports No $ - |$ -

$ - |$ -

$ - 1% -




2022-2023 Contributing Actions Annual Update Table

6. Estimated Actual LCFF
Supplemental and/or
Concentration Grants
(Input Dollar Amount)

4. Total Planned
Contributing
Expenditures
(LCFF Funds)

7. Total Estimated Actual Expenditures for

Contributing Actions
(LCFF Funds)

298,866 $

Last Year's Goal # Last Year's Action # Prior Action/Service Title

Standards Based Instruction
Broad Access to Academic Supports and
Interventions

Access and Individualized Pathways
Specialized Services

Student Data Collection and Analysis

Faculty and Staff Training

Instructional Materials

Student Laptops and Internet Access
Parent/Guardian Engagement

Parent Guardian Access

English Language Learner Support
Multi-diciplinary Teams

College and Career Preparedness

Dual Enrollment Program

College and Career Transistions

Career Exploration and Workforce Readiness
Attendance and Engagement

Social and Emotional Support

Campus Culture

Nutrition Program

Facilities Maintenance and Safety

Positive Behavioral Interventions and Supports

ol [
DUBWNDRWONI[IogOONORR® N =

O WWWWWNNNN - A v vva o

Difference Between
Planned and
Estimated Actual
Percentage of
Improved Services
(Subtract 5 from 8)

Difference Between
Planned and Estimated
Actual Expenditures
for Contributing
Actions
(Subtract 7 from 4)

8. Total Estimated
Actual Percentage of
Improved Services
(%)

5. Total Planned Percentage of Improved Services (%)

$ 298,866 0.00% 0.00% 0.00% - No Difference

Estimated Actual

Expenditures for Planned Percentage
Contributing Actions | of Improved Services
(Input LCFF Funds)

Contributed to
Increased or Improved
Services?

Last Year's Planned Expenditures for Contributing

Actions (LCFF Funds)

5,000

$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$ -
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$

1,500
400
99,285

137,112
4,000

Yes

No

'
DD DD D DD DD DD DD DDDDDDDDDD DD DD DDD DD D

Estimated Actual
Percentage of
Improved Services
(Input Percentage)




2022-2023 LCFF Carryover Table

10. Total Percentage
to Increase or 7. Total Estimated
Improve Services for | Actual Expenditures
the Current School for Contributing
Year Actions
(6 divided by 9 + (LCFF Funds)
Carryover %)

6. Estimated Actual
LCFF Supplemental
and/or
Concentration
Grants

9. Estimated Actual
LCFF Base Grant

LCFF Carryover —
Percentage
(Percentage from
Prior Year)

(Input Dollar
Amount)

0.00% 0.00% $ -

8. Total Estimated Actual

11. Estimated Actual
Percentage of Improved Percentage of Increased or
Services Improved Services
(%) (7 divided by 9, plus 8)

12. LCFF Carryover — Dollar
Amount
(Subtract 11 from 10 and
multiply by 9)

13. LCFF Carryover —
Percentage
(12 divided by 9)

0.00% 0.00% $ - 0.00%



Calculator Tab

6/27/20228:43 AM

Gateway College and Career Academy (128777)

LOCAL CONTROL FUNDING FORMULA

2019-20

LCFF ENTITLEMENT CALCULATION

Calculation Factors

Grades TK-3

Grades 4-6

Grades 7-8

Grades 9-12

Subtract Necessary Small School ADA and Funding
Total Base, Supplemental, and Concentration Grant
NSS Allowance

TOTAL BASE

ADD ONS:
Targeted Instructional Improvement Block Grant
Home-to-School Transportation
Small School District Bus Replacement Program

ECONOMIC RECOVERY TARGET PAYMENT
LCFF ENTITLEMENT

COLA &

Augmentation
3.26%

ADA Base

Base Grant
Proration

Unduplicated
Pupil Percentage

0.00%

Grade Span

69.65%

Supplemental

67.30%

Concentration

Total

s 7,702
- 7,818
- 8,050
114.75 9,329

S 801

243

$

1,184
1,089
1,121
1,333

$ 523
481
495
589

1,318,943

$ 1,070,503

S 27,884

$

153,005

$ 67,551

v

1,318,943

114.75 $ 1,070,503

S 27,884

$

153,005

$ 67,551

v

%

1,318,943

1,318,943

STATE AID CALCULATION
Miscellaneous Adjustments
Adjusted LCFF Entitlement
Local Revenue (including RDA)
Gross State Aid

MINIMUM STATE AID CALCULATION

2012-13 RL/Charter Gen BG adjusted for ADA

2012-13 NSS Allowance (deficited)

Minimum State Aid Adjustments

Less Current Year Property Taxes/In-Lieu
Subtotal State Aid for Historical RL/Charter General BG
Categorical funding from 2012-13 net of fair share reduction
Charter School Categorical Block Grant adjusted for ADA
Minimum State Aid Guarantee Before Proration Factor
Proration Factor

Minimum State Aid Guarantee

CHARTER SCHOOL MINIMUM STATE AID OFFSET
LCFF Entitlement

Minimum State Aid plus Property Taxes including RDA
Offset

Minimum State Aid Prior to Offset

Total Minimum State Aid with Offset

GROSS STATE AID

ADDITIONAL STATE AID

12-13 Rate

2019-20 ADA

S -
S -

114.75

K%

v

1,318,943

1,318,943

1,318,943

1,318,943

LCFF Entitlement (before COE transfer, Choice & Charter Supplemental)
Change Over Prior Year
LCFF Entitlement Per ADA
Per-ADA Change Over Prior Year
Basic Aid Status (school districts only)

v

1,318,943

11,494

LCFF SOURCES INCLUDING EXCESS TAXES

State Aid

Education Protection Account

Property Taxes Net of In-Lieu Transfers

Charter In-Lieu Taxes

Total LCFF (Excludes Basic Aid Choice and Basic Aid Supplemental Funding)

w

w

2019-20

1,295,993

22,950

1,318,943

FCMAT 104 ADA
Calculator - page 1 of 5



Calculator Tab

Gateway College and Career Academy (128777)
LOCAL CONTROL FUNDING FORMULA

v.23.1a
2020-21

2021-22

LCFF ENTITLEMENT CALCULATION

Calculation Factors

Grades TK-3

Grades 4-6

Grades 7-8

Grades 9-12

Subtract Necessary Small School ADA and Funding
Total Base, Supplemental, and Concentration Grant
NSS Allowance

TOTAL BASE

ADD ONS:
Targeted Instructional Improvement Block Grant
Home-to-School Transportation
Small School District Bus Replacement Program

ECONOMIC RECOVERY TARGET PAYMENT
LCFF ENTITLEMENT

COLA &

Augmentation
0.00%

ADA Base

Base Grant
Proration
0.00%

Grade Span

Unduplicated
Pupil Percentage

67.17%

Supplemental

67.17%

Concentration

Total

COLA &

Augmentation
5.07%

ADA Base

Base Grant
Proration
0.00% 63.50%

Grade Span  Supplemental

Unduplicated
Pupil Percentage

63.50%

Concentration

Total

- S 7,702 $
- 7,818
8,050
9,329

114.75

801 $

243

1,142
1,050
1,081
1,286

S 517
476
490
582

1,312,781

$ 1,070,503 $

27,884 S

147,557

S 66,837

w

1,312,781

- $ 8,093
- 8,215
- 8,458
77.76 9,802

3 842 $ 1,135
1,043
1,074
255 1,277

S 494
454
467
556

S -
924,557

S 762,204

S 19,828 S 99,318

$ 43,207

$ 924,557

11475 $ 1,070,503 S

27,884 $

147,557

$ 66,837

w

Ad

1,312,781

1,312,781

77.76_ S 762,204

$ 19,828 S 99,318

$ 43,207

$ 924,557

$ 924,557

STATE AID CALCULATION
Miscellaneous Adjustments
Adjusted LCFF Entitlement
Local Revenue (including RDA)
Gross State Aid

MINIMUM STATE AID CALCULATION

2012-13 RL/Charter Gen BG adjusted for ADA
2012-13 NSS Allowance (deficited)

Minimum State Aid Adjustments

Less Current Year Property Taxes/In-Lieu
Subtotal State Aid for Historical RL/Charter General BG
Categorical funding from 2012-13 net of fair share reduction
Charter School Categorical Block Grant adjusted for ADA
Minimum State Aid Guarantee Before Proration Factor
Proration Factor

Minimum State Aid Guarantee

CHARTER SCHOOL MINIMUM STATE AID OFFSET
LCFF Entitlement

Minimum State Aid plus Property Taxes including RDA
Offset

Minimum State Aid Prior to Offset

Total Minimum State Aid with Offset

GROSS STATE AID

ADDITIONAL STATE AID

1

2-13 Rate

2020-21 ADA

$
$

114.75

-

w

1,312,781

1,312,781

1,312,781

1,312,781

12-13 Rate 2021-22 ADA

S -
S -

77.76

924,557

$ 924,557

924,557

$ 924,557

$ -

LCFF Entitlement (before COE transfer, Choice & Charter Supplemental)
Change Over Prior Year
LCFF Entitlement Per ADA
Per-ADA Change Over Prior Year
Basic Aid Status (school districts only)

-0.47%

-0.47%

(6,162)

(54)

-

1,312,781

11,440

-29.57% (388,224)

3.93% 450

$ 924,557

11,890

LCFF SOURCES INCLUDING EXCESS TAXES

State Aid

Education Protection Account

Property Taxes Net of In-Lieu Transfers

Charter In-Lieu Taxes

Total LCFF (Excludes Basic Aid Choice and Basic Aid Supplemental Funding)

-0.48%

0.00%
0.00%

Increase
(6,162)

-0.47%

(6,162)

w

w

2020-21

1,289,831

22,950

1,312,781

Increase
-29.53%

0.00% -
0.00% -

(380,826)

-29.01% (380,826)

2021-22
$ 909,005
15,552

$ 924557

6/27/20228:43 AM

13

FCMAT 104 ADA
Calculator - page 2 of 5



Calculator Tab
Gateway College and Career Academy (128777) ‘ v.23.1a v.23.1a

LOCAL CONTROL FUNDING FORMULA 2022-23 2023-24
LCFF ENTITLEMENT CALCULATION

COLA & Base Grant Unduplicated COLA & Base Grant Unduplicated
Augmentation Proration Pupil Percentage Augmentation Proration Pupil Percentage
Calculation Factors 6.56% 3.29% 65.10% 65.10% 3.61% 0.00% 65.53% 65.53%

ADA Base Grade Span  Supplemental Concentration Total ADA Base Grade Span  Supplemental Concentration Total

Grades TK-3 - S 8,624 S 897 S 1,240 $ 625 $ - - S 8,935 S 929 $ 1,293 $ 675 $ -
Grades 4-6 - 8,754 1,140 575 - - 9,070 1,189 621 -
Grades 7-8 - 9,013 1,173 592 - - 9,338 1,224 639 -
Grades 9-12 103.88 10,445 272 1,395 704 1,331,318 106.25 10,822 281 1,455 760 1,415,049
Subtract Necessary Small School ADA and Funding - -

Total Base, Supplemental, and Concentration Grant $ 1,085,027 S 28,255 S 144,949 S 73,087

NSS Allowance -

w
v

1,331,318 $ 1,149,838 S 29,856 $ 154,611 S 80,744 1,415,049

TOTAL BASE 103.88 $ 1,085,027 S 28,255 $ 144,949 S 73,087

w

1,331,318 106.25 S 1,149,838 S 29,856 $ 154,611 S 80,744

v

1,415,049

ADD ONS:
Targeted Instructional Improvement Block Grant S - $ -
Home-to-School Transportation - -
Small School District Bus Replacement Program - -

ECONOMIC RECOVERY TARGET PAYMENT - -
LCFF ENTITLEMENT 1,331,318 1,415,049
STATE AID CALCULATION
Miscellaneous Adjustments - -
Adjusted LCFF Entitlement 1,331,318 1,415,049
Local Revenue (including RDA) - -
Gross State Aid 1,331,318 1,415,049

Ad
%

-
K%

MINIMUM STATE AID CALCULATION
12-13 Rate 2022-23 ADA N/A 12-13 Rate 2023-24 ADA N/A
2012-13 RL/Charter Gen BG adjusted for ADA S - 103.88 S - S - 106.25 S -
2012-13 NSS Allowance (deficited) - -
Minimum State Aid Adjustments - -
Less Current Year Property Taxes/In-Lieu - -
Subtotal State Aid for Historical RL/Charter General BG - -
Categorical funding from 2012-13 net of fair share reduction - -
Charter School Categorical Block Grant adjusted for ADA - - - - - -
Minimum State Aid Guarantee Before Proration Factor - -
Proration Factor 0.00% 0.00%
Minimum State Aid Guarantee S - S -

CHARTER SCHOOL MINIMUM STATE AID OFFSET
LCFF Entitlement 1,331,318 1,415,049
Minimum State Aid plus Property Taxes including RDA - -
Offset - -
Minimum State Aid Prior to Offset - -
Total Minimum State Aid with Offset - -

GROSS STATE AID 1,331,318 1,415,049

w
v

ADDITIONAL STATE AID $ - $ -
LCFF Entitlement (before COE transfer, Choice & Charter Supplemental) 1,331,318 1,415,049
Change Over Prior Year 44.00% 406,761 6.29% 83,731

LCFF Entitlement Per ADA 12,816 13,318
Per-ADA Change Over Prior Year 7.79% 926 3.92% 502

Basic Aid Status (school districts only) - -
LCFF SOURCES INCLUDING EXCESS TAXES

-
R

Increase 2022-23 Increase 2023-24
State Aid 44.17% 401,537 1,310,542 6.35% 83,257 1,393,799
Education Protection Account 20,776 21,250
Property Taxes Net of In-Lieu Transfers 0.00% - - 0.00% - -
Charter In-Lieu Taxes 0.00% - - 0.00% - -
Total LCFF (Excludes Basic Aid Choice and Basic Aid Supplemental Funding) 43.43% 401,537 1,331,318 6.25% 83,257 1,415,049

774 FCMAT 104 ADA
6/27/20228:43 AM Calculator - page 3 of 5
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Calculator Tab
Gateway College and Career Academy (128777) ‘ v.23.1a v.23.1a

LOCAL CONTROL FUNDING FORMULA 2024-25 2025-26
LCFF ENTITLEMENT CALCULATION

COLA & Base Grant Unduplicated COLA & Base Grant Unduplicated
Augmentation Proration Pupil Percentage Augmentation Proration Pupil Percentage
Calculation Factors 3.64% 0.00% 67.17% 67.17% 3.62% 0.00% 0.00% 0.00%

ADA Base Grade Span  Supplemental Concentration Total ADA Base Grade Span  Supplemental Concentration Total

Grades TK-3 - S 9,260 S 963 S 1,373 $ 809 S - - S 9,595 S 998 $ - S - S -
Grades 4-6 - 9,400 1,263 744 - - 9,740 - - -
Grades 7-8 - 9,678 1,300 766 - - 10,028 - - -
Grades 9-12 113.00 11,216 292 1,546 910 1,577,968 - 11,622 302 - - -
Subtract Necessary Small School ADA and Funding - - -

Total Base, Supplemental, and Concentration Grant S 1,267,408 S 32,996 $ 174,696 S 102,868

NSS Allowance -

w

1,577,968 $ -8 - S -8 -8 -

TOTAL BASE 113.00 $ 1,267,408 S 32,996 $ 174,696 S 102,868

w

1,577,968 - S - S -8 -8 -8 -

ADD ONS:
Targeted Instructional Improvement Block Grant S - $ -
Home-to-School Transportation - -
Small School District Bus Replacement Program - -

ECONOMIC RECOVERY TARGET PAYMENT - -
LCFF ENTITLEMENT 1,577,968 $ -
STATE AID CALCULATION
Miscellaneous Adjustments - -
Adjusted LCFF Entitlement 1,577,968 -
Local Revenue (including RDA) - -
Gross State Aid 1,577,968 S -

Ad

-

MINIMUM STATE AID CALCULATION
12-13 Rate 2024-25 ADA N/A 12-13 Rate 2025-26 ADA N/A
2012-13 RL/Charter Gen BG adjusted for ADA S - 113.00 S - S - - S -
2012-13 NSS Allowance (deficited) - -
Minimum State Aid Adjustments - -
Less Current Year Property Taxes/In-Lieu - -
Subtotal State Aid for Historical RL/Charter General BG - -
Categorical funding from 2012-13 net of fair share reduction - -
Charter School Categorical Block Grant adjusted for ADA - - - - - -
Minimum State Aid Guarantee Before Proration Factor - -
Proration Factor 0.00% 0.00%
Minimum State Aid Guarantee S - S -

CHARTER SCHOOL MINIMUM STATE AID OFFSET
LCFF Entitlement 1,577,968 -
Minimum State Aid plus Property Taxes including RDA - -
Offset - -
Minimum State Aid Prior to Offset - -
Total Minimum State Aid with Offset - -

GROSS STATE AID 1,577,968 $ -

w

ADDITIONAL STATE AID $ - $ -
LCFF Entitlement (before COE transfer, Choice & Charter Supplemental) 1,577,968 S -
Change Over Prior Year 11.51% 162,919 -100.00% (1,577,968)

LCFF Entitlement Per ADA 13,964 -
Per-ADA Change Over Prior Year 4.85% 646 -100.00% (13,964)

Basic Aid Status (school districts only) - -
LCFF SOURCES INCLUDING EXCESS TAXES

-

Increase 2024-25 Increase 2025-26
State Aid 13.21% 184,169 1,577,968 -100.00% (1,577,968) 3 -
Education Protection Account - -
Property Taxes Net of In-Lieu Transfers 0.00% - - 0.00% - -
Charter In-Lieu Taxes 0.00% - - 0.00% - -
Total LCFF (Excludes Basic Aid Choice and Basic Aid Supplemental Funding) 13.02% 184,169 1,577,968 -100.00% (1,577,968) S -

E FCMAT 104 ADA
6/27/20228:43 AM Calculator - page 4 of 5
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Calculator Tab

6/27/20228:43 AM

Gateway College and Career Academy (128777)
LOCAL CONTROL FUNDING FORMULA

v.23.1a
2026-27

LCFF ENTITLEMENT CALCULATION

Calculation Factors

Grades TK-3

Grades 4-6

Grades 7-8

Grades 9-12

Subtract Necessary Small School ADA and Funding
Total Base, Supplemental, and Concentration Grant
NSS Allowance

TOTAL BASE

ADD ONS:
Targeted Instructional Improvement Block Grant
Home-to-School Transportation
Small School District Bus Replacement Program

ECONOMIC RECOVERY TARGET PAYMENT
LCFF ENTITLEMENT

COLA &

Augmentation

ADA

3.58%

Base

Base Grant
Proration

Unduplicated
Pupil Percentage

0.00%

Grade Span

0.00%

Supplemental

0.00%

Concentration

Total

$

9,939
10,089
10,387
12,038

S 1,034

S -

S -

STATE AID CALCULATION
Miscellaneous Adjustments
Adjusted LCFF Entitlement
Local Revenue (including RDA)
Gross State Aid

MINIMUM STATE AID CALCULATION

2012-13 RL/Charter Gen BG adjusted for ADA

2012-13 NSS Allowance (deficited)

Minimum State Aid Adjustments

Less Current Year Property Taxes/In-Lieu
Subtotal State Aid for Historical RL/Charter General BG
Categorical funding from 2012-13 net of fair share reduction
Charter School Categorical Block Grant adjusted for ADA
Minimum State Aid Guarantee Before Proration Factor
Proration Factor

Minimum State Aid Guarantee

CHARTER SCHOOL MINIMUM STATE AID OFFSET
LCFF Entitlement

Minimum State Aid plus Property Taxes including RDA
Offset

Minimum State Aid Prior to Offset

Total Minimum State Aid with Offset

GROSS STATE AID

ADDITIONAL STATE AID

1

2-13 Rate

2026-27 ADA

$

LCFF Entitlement (before COE transfer, Choice & Charter Supplemental)
Change Over Prior Year
LCFF Entitlement Per ADA
Per-ADA Change Over Prior Year
Basic Aid Status (school districts only)

0.00%

0.00%

LCFF SOURCES INCLUDING EXCESS TAXES

State Aid

Education Protection Account

Property Taxes Net of In-Lieu Transfers

Charter In-Lieu Taxes

Total LCFF (Excludes Basic Aid Choice and Basic Aid Supplemental Funding)

0.00%

0.00%
0.00%

Increase

0.00%

2026-27
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